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Abstract 
The purpose of this literature review is to evaluate the use of child sexual abuse (CSA) 
prevention programs with elementary school children. Being that child sexual abuse is a 
multifaceted problem, there are many aspects to examine among the larger issue at hand. 
Through the use of thorough research, these aspects were identified. First, recognizing risk 
factors of child sexual abuse aid in identifying vulnerable children. Second, parental involvement 
in prevention programs is essential. Parents must acquire the knowledge and tools they need to 
create safe environments for their children, as well as be able to openly and affectively discuss 
this topic with their children (Walsh & Brandon, 2012). Another necessary component in 
implementing prevention programs is to be culturally sensitive. All genders, races, and 
ethnicities must be considered and included (Pulido, Dauber, Tully, Hamilton, Smith, & 
Freeman, 2015). Additionally, several prevention programs that have been previously used in 
elementary schools are examined to identify effective characteristics of child sexual abuse 
prevention programs. Lastly, other areas of focus such as, resiliency, healthy coping skills, and 
assisting children identify systems of support help give children the opportunity to overcome 
their trauma. Each of these aspects are essential in the creation and implementation of a 
successful child sexual abuse prevention program. 
Keywords:  child sexual abuse, prevention programs, effectiveness 
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Introduction 
 Child sexual abuse creates long-term effects that begin at the onset of abuse. As 
explained by Watkins-Kagebein, Barnett, Collier-Tenison, & Blakey (2019), children begin to 
show a shift in their personality after experiencing sexual abuse. Along with this shift, child 
sexual abuse affects the health and wellbeing of children. Specifically, having physical, 
psychological, and social impacts. These include depression, eating disorders, low self-esteem, 
and relationship issues, among several other problems (Jackson, Newall, & Backett, 2015).With 
the implementation of a child sexual abuse prevention program, children are able to process their 
trauma, increase their psychoeducation about sexual abuse, gain knowledge and skills relating to 
preventing sexual abuse, use healthy coping skills and identify systems of support. Roughly one-
third of children who disclose their sexual abuse are not believed (Jackson et al., 2015). 
Increasing the knowledge and awareness of child sexual abuse will help adults, specifically 
parents/caregivers and school staff, recognize the prevalence and damaging effects of CSA. 
Child sexual abuse prevention programs aid in helping children overcome their trauma and help 
at-risk children prevent potential incidences of sexual abuse. 
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Literature Review 
Child Sexual Abuse Prevention Group 
Within elementary school counseling, each area covered is important to teach to students 
but, there are a few topics that are essential for students to learn. Child sexual abuse (CSA) 
prevention programs are necessary to teach students about body safety along with self-protective 
skills and knowledge relating to sexual abuse. Through the use of a meta-analysis of 24 studies, 
Walsh, Zwi, Woolfenden, & Shlonsky (2018) found that when students participate in school-
based sexual abuse prevention programs there is an increase in their self-protective skills and 
knowledge of sexual abuse. There were a few methodological limitations in this study. Though 
randomized and quasi-randomized designs were used in this study, it is difficult to know whether 
or not the studies were carried out in a way that helps prevent substantial bias. Also, there is no 
assurance that the studies were reported in ways that support a higher quality synthesis. Another 
limitation is that the studies involved in the meta-analysis needed a more rigorous scientific 
evaluation of interventions and data. Although there is an increase in self-protective skills and 
knowledge, further research is needed to determine whether these increases help decrease the 
probability of child sexual abuse occurring. 
In another study conducted by Cecen-Erogul and Kaf Hasirci (2013), similar results were 
found that school-based child sexual abuse prevention programs are effective for elementary 
school students. After reviewing other related literature, Cecen-Erogul and Kaf Hasirci (2013) 
determined that their findings were consistent with the overall effectiveness of child sexual abuse 
prevention programs in elementary schools. This study used a cross-sectional and quasi-
experimental design. There are three main limitations in this study. First, researchers used a 
sample of only 4th grade elementary school students, which limits the results to only this sample. 
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Second, the study should be conducted with a larger sample size in order to represent more 
various geographical locations in Turkey. Lastly, evaluating the effectiveness of the program 
longer than 8 weeks after it has been completed is needed to better understand the lasting effects 
on students. Throughout this literature review, aspects relating to child sexual abuse prevention 
programs will be discussed including risk factors for CSA, family involvement, diversity, 
effective characteristics of prevention programs, and other areas of focus. Each of these aspects 
are essential in implementing an effective child sexual abuse prevention program in elementary 
schools. 
Risk factors for CSA. When evaluating child sexual abuse, it is important to determine 
the risk factors that contribute to these incidents. There are several characteristics that may 
increase a child’s risk of sexual abuse. As explained by Clayton, Jones, Brown, & Taylor (2018), 
females, those with disabilities/intellectual abilities, and the age and sexuality of the child are all 
considered to be risk factors. Specifically, females are at a higher risk, but male victim 
experiences tend to be underrepresented. Certain disabilities such as being deaf or having a 
physical disability, as well as having a learning disability puts children at a higher risk. Though 
age is a risk factor, a specific age was not found but it is more likely for CSA to occur in later 
childhood. Lastly, the sexuality of children, specifically those who identify as lesbian, have a 
higher victimization of CSA. Although, the child’s sexuality may not have been known at the 
time of the abuse (Clayton et al., 2018). Male sexuality was not explored in this study. These are 
the core personal characteristics of children that increase child sexual abuse. 
Along with characteristics of the child, there are several environmental factors that 
increase the risk of child sexual abuse as well. As found by Assink, van der Put, Meeuwsen, & 
de Jong, (2019), many family issues may contribute to the occurrence of CSA. First, prior 
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victimization of the child or of another family member may increase CSA. Second, parental 
issues such as mental health problems, domestic violence, having a strained relationship with the 
child, and having a low functioning parent each add to the child’s risk. Likewise, a child living in 
a non-nuclear family structure such as living with a stepfather and living in a socially isolated 
family increases the child’s risk factors (Assink et al., 2019). Each and every one of these risk 
factors for child sexual abuse are important to keep in mind when identifying children that may 
be at-risk.  
In helping to combat the issue of child sexual abuse, parents/caregivers have the ability to 
manage their child’s risk factors. In a study conducted by Babatsikos and Mile (2015), it was 
found that parents identified a few strategies that they found helpful in being able to more 
effectively notice that their child had experienced abuse. First, the parents felt that it is important 
to observe the child’s comfort levels around other individuals. Feelings of nervousness or being 
uncomfortable may be easily identifiable. Next, the parents think that trusting their instincts is 
helpful, especially when they suspect that boundaries may have been crossed. Lastly, parents felt 
that it is necessary to ensure that their child or children are being protected by people that the 
parents trust to watch their children when they are not present (Babatsikos and Mile, 2015). 
Overall, there are children that are more at-risk for experiencing sexual abuse, but these risk 
factors can be managed when parents/caregivers create and maintain safe environments for their 
children so that CSA may be prevented. 
Family involvement. Child sexual abuse prevention is supported by parents of 
elementary school students even when parents may lack knowledge about sexual abuse and may 
not be sure of how to discuss this topic with their child (Walsh & Brandon, 2012). This may be 
because recent generations have not had the opportunity to be educated in this area. On the 
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outside, this can be a very daunting topic to talk about, especially with children. It is important 
for the adults in a child’s life to take it upon themselves to teach children about body safety and 
give them the knowledge and skills they need to try to prevent sexual abuse from occurring. As 
explained by Rudolph, Zimmer-Gembeck, Shanley, & Hawkins (2018) a shift of focus should be 
made from the children to the parents. Including parents in a prevention program allows them to 
be educated in how they can create safe environments for their children and help them in trying 
to reduce the risk of sexual abuse happening with their child. Also, including parents helps 
improve communication between the parent and child and creates a more open discussion for this 
topic. 
Often times, child sexual abuse occurs on more than one occasion and goes unreported. 
There are several factors that contribute to the reoccurrence and underreporting of child sexual 
abuse. These include the child having a disability, their caregiver being an offender, and the child 
being Hispanic (Sinanan, 2011). Though these are the findings of Sinanan (2011), there are many 
other factors that contribute to this issue, as previously mentioned. In regard to sexual abuse with 
children with disabilities, there is a chance that this is goes unreported because data does not 
collect this type of information when a report is being made. For children who have an offender 
as their caregiver, there is a stronger chance of sexual abuse recurring. Child Protective Services 
(CPS) may be able to reduce this reoccurrence from happening if a high-risk safety assessment is 
completed. Lastly, White children tend to be investigated more so for sexual abuse as compared 
to Hispanic children who are more likely to be investigated for physical abuse or neglect 
(Sinanan, 2011). As mentioned, these are just a few of the factors that play a role in child sexual 
abuse incidents reoccurring and going unreported. Overall, involving parents in child sexual 
abuse prevention programs helps increase the effectiveness of the program by educating parents 
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on sexual abuse and giving them the tools to create safe environments for their children, reduce 
risk factors when possible, and improve their communication when discussing this topic with 
their children. 
Diversity within prevention programs. When creating and implementing child sexual 
abuse prevention programs, it is important that the program is diverse and inclusive. Not only do 
sexual abuse prevention programs need to be culturally sensitive in regard to racial/ethnic 
backgrounds, but they also need be aware of children that may be survivors of sexual abuse as 
well. For instance, in a study conducted by Misurell, Springer, & Tryon (2011), they created 
game-based cognitive behavioral therapy (CBT), a therapeutic model that they used as a 
prevention program for children who have experienced sexual abuse. With the use of games, 
elementary school students were taught social and emotional skills. The second portion of this 
treatment focused on psychoeducation of child sexual abuse and helping students gain self-
protective skills as well as coping skills. This was a single-group experimental design. There 
were a few limitations found within this study. First, there was no comparison group. Second, 
students were not able to be randomly assigned into multiple treatment groups. Third, there are 
many factors that could have posed as barriers to the families involved in the study such as 
shortage of resources. Fourth, there was a lack of parent/caregiver involvement, which is 
necessary for the improvement of children who have been sexually abused. Lastly, the results 
may have been slightly affected by asymptomatic children that were involved in the study. Their 
scores had little room for improvement (Misurell, Springer, & Tryon, 2011). Overall, from this 
study, it was found that game-based cognitive behavioral therapy is effective in treating children 
who have experienced sexual abuse. Specific findings include the reduction of problematic 
behaviors, improvement of children’s personal safety skills knowledge, and there was a positive 
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impact on children’s social skills and self-esteem (Misurell, Springer, & Tryon, 2011). It is 
important to note when implementing a child sexual abuse prevention program that, 
unfortunately, such a traumatic experience may have previously occurred with some students. 
Therefore, although these students need to be educated on sexual abuse as well, different 
approaches or adjustments may need to be made for them, so they are not further traumatized or 
triggered. 
Another effective child sexual abuse prevention program is Safe Touches. This is a 
prevention program that was used in an experimental design study conducted by Pulido, Dauber, 
Tully, Hamilton, Smith, & Freeman (2015) to determine its effectiveness when used with 
children who come from low-income families with racially/ethnically diverse backgrounds. The 
methodological quality of this study was improved by the use of pretests and posttests and with 
the rigorous research used to evaluate the Safe Touches prevention program (Pulido et al., 2015). 
This study has several limitations. First, there were six elementary schools that participated in the 
study and all came from the same city. This limits generalizability being that these six schools 
may not represent all urban schools. Second, the researchers cannot prove that the changes in 
behavior and any decrease in child sexual abuse risk comes from the gains in knowledge from 
completing the Safe Touches intervention. Third, the Children’s Knowledge of Abuse 
Questionnaire measure included a few key concepts that were not included in the Safe Touches 
program and only a single measure was used. Therefore, the reliability of the results may be 
limited. Lastly, the findings of the gains in knowledge cannot be ensured over time (Pulido et al., 
2015). Overall, child sexual abuse prevention programs need to be multiculturally inclusive 
while also being inclusive and sensitive to those students who have previously experienced 
sexual abuse. 
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Effective characteristics for prevention programs. Throughout researching several 
articles relating to child sexual abuse prevention programs, there are a variety of characteristics 
that have been identified and are necessary to the effectiveness of those programs. In a study 
conducted by Brassard and Fiorvanti (2015), there were three prevention programs that were 
evaluated. These include the Stay Safe program, the Body Safety Training program, and the 
Talking About Touch program. The Stay Safe program possesses great adaptability. Specifically, 
the program is able to be modified to be able to teach to children with a variety of special needs 
such as, learning difficulties or visual impairments. Another effective characteristic of this 
program is the training of all staff. It is important for all staff to be trained, so that everyone is 
educated on the issue, is able to identify abuse, and can attempt to prevent or intervene if a 
situation occurs (Brassard & Fiorvanti, 2015).  
The Body Safety Training program consists of ten lessons. Programs should include more 
than a few short lessons to be able to be effective for children. This allows children to be able to 
learn key concepts by using repetition of information, as well as practice the skills they learn. 
Also, this program includes an inclusive approach. Students participate in role-play scenarios 
which includes boys and girls from various ethnicities and includes all types of offenders such 
as, both female and male individuals, adults and older children (Brassard & Fiorvanti, 2015). 
This is important for students to learn so they may better understand that there is not just one 
type of offender and that the offender may be someone they know. For example, it would be 
helpful to explain to children that offenders may be relatives, stepparents, neighbors, or other 
individuals they trust. Furthermore, in a study conducted by Jackson, Newall, and Backett (2015) 
it was found that 93% of offenders were someone that the child knew and often times the 
offender was a family member. Lastly, it is effective to teach children that adults may not always 
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listen the first time that they are told about a sexual abuse incident occurring or may not believe 
the child so, students are taught the tools to be able to handle this if this is something they should 
experience (Brassard & Fiorvanti, 2015). As explained by Watkins-Kagebein, Barnett, Collier-
Tenison, and Blakey (2019), children who have experienced sexual abuse must be believed in 
order to make the disclosure of the event a healthy disclosure and positive event for the child. 
Children put their trust, which has likely been nearly completely shattered, into an individual 
when disclosing about their abuse therefore, not being believed may make it a damaging 
disclosure for the child and may create further issues, including potentially allowing the abuse to 
continue. 
The Talking About Touch program uses a variety of modes of presentation such as, 
songs, puppets, and books (Brassard & Fiorvanti, 2015). Typically, students tend to stay more 
engaged when different modes of presentation are used and can help make a serious and heavy 
topic like sexual abuse a little lighter for children. Similar to the Body Safety Training program, 
the Talking About Touch program is also culturally sensitive. When teaching the program, 
correct terms are used for body parts and it is to be explained to children that recognizing these 
body parts may not be as accepted in other cultures or communities (Brassard & Fiorvanti, 
2015). Another effective characteristic is to have family involved in the program, which as 
mentioned previously, is an essential component to prevention programs. School counselors 
should include a time for students to be able to identify their support circle of adults that includes 
both family members and nonfamily members (Brassard & Fiorvanti, 2015). This is especially 
necessary since there is a chance that the child’s offender could also possibly be their family 
member. 
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As mentioned by Kenny and Wurtele (2010), it is important for children to be able to 
distinguish the difference between “good” and “bad” individuals. Specifically, when 
inappropriate requests are made of the child. It can be quite confusing for children when such 
requests are being asked of them by someone they identify as “good” and possibly someone they 
know very well. It is essential for students to learn that even “good” people might make 
inappropriate requests (Kenny & Wurtele, 2010). As found by Boyle and Latzker (2005), with 
the use of repetition with scenarios and role-plays and correcting responses, children are better 
able to recognize and decipher inappropriate from appropriate requests. This is a critical 
component of child sexual abuse prevention programs because this can be very confusing for 
children to learn and understand, especially if those inappropriate and unwanted sexual advances 
are coming from someone they thought they could trust.  
  The use of focus groups with elementary school students have shown to be effective 
when teaching child sexual abuse prevention programs. According to Tutty (2014), focus groups 
allow quieter students to feel more comfortable as their more outgoing and confident classmates 
lead the discussions during group activities. Students may be more comfortable discussing topics 
like this in groups with one another rather than in a larger classroom setting. The study 
conducted by Tutty (2014) was a qualitative research study. Within this study, there was one 
main limitation. Though focus groups are effective, there is a chance that there is a possible bias 
in relation to the procedures in obtaining focus group participants in this study. This may be due 
to the fact that there might be characteristic differences between the parents who allowed their 
child to participate in the study and those that did not. With the use of the Who Do You Tell 
prevention program, Tutty (2014) was able to determine that elementary school students not only 
remembered the prevention program but were also able to recall key concepts. Additionally, with 
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the use of group therapy, Hébert and Tourigny (2010) found that children are less likely to use 
maladaptive coping strategies such as, avoidance and experience a reduction in symptoms related 
to sexual abuse such as, posttraumatic stress symptoms. Overall, there are many necessary 
effective characteristics that must be considered when creating and implementing child sexual 
abuse prevention programs. 
Other areas of focus. While researching child sexual abuse, three other important areas 
of focus came to light for implementing child sexual abuse prevention programs. First, 
evaluating resiliency and protective factors help promote growth after experiencing a traumatic 
event such as, sexual abuse. As found by Marriott, Hamilton, and Harrop (2014), there are five 
factors that relate to strengthening resiliency. These include good family relationships, 
friendships, community supports, inner resources such as, using coping skills to actively deal 
with the traumatic event, and demographic/abuse characteristics (Marriott et al., 2014). More 
specifically, community supports include a positive school environment and education, support 
from outside agencies, and being involved with church or possessing a sense of spirituality. 
Regarding demographic/abuse characteristics, these include the child possessing higher cognitive 
functioning and being a non-white individual (Marriott et al., 2014). Similarly, Barron, Miller, 
and Kelly (2015), found that within the school environment, teachers have the ability to 
strengthen a child’s resiliency as well by providing the child with a protective relationship. Each 
of these factors play an important role in the resiliency of a child who has experienced sexual 
abuse and for those at-risk. When implementing a prevention program for CSA, these factors 
will be able to be identified more easily and strengthened, especially to help children cope with 
future adversity. 
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Another area that has recently been introduced is posttraumatic growth (PTG). This is the 
idea that after an individual has experienced trauma, cognitive restructuring occurs and changes 
beliefs and the way that that individual views themselves, the world, and their future (Hartley, 
Johnco, Hofmeyr, & Berry, 2016). During this time, these beliefs may shape and grow to become 
resistant to future trauma (Hartley et al., 2016). In a study conducted by Hartley et al. (2016), the 
outcome of posttraumatic growth among adult females who experienced CSA was explored and 
three themes were found. The adult survivors were able to make sense of the abuse and 
understand how it contributed to their growth. Second, they were able to relate to themselves in a 
new way. Third, they were able to grow through their relationships with others. When working 
with children who have experienced sexual abuse, it is important to understand and acknowledge 
that they will have to deal with the long-term effects of their traumatic event. By teaching 
children about posttraumatic growth and the idea that individuals are able to grow from such 
traumatic events, they are then able to take their lives back into their own hands and strengthen 
their resiliency. Empowering students is an important aspect to implement when creating a child 
sexual abuse prevention program. 
Another area to focus on when creating a child sexual abuse prevention program is 
coping skills. According to Jackson, Newall, and Backett (2015), children who have experienced 
sexual abuse tend to be active in trying to cope with their experience. However, this does not 
mean that all coping strategies are healthy. Other maladaptive coping identified in the study 
include using self-harm, avoidance, running away from home, using avoidance and resistance, 
and having suicidal thoughts or attempts at suicide (Jackson et al., 2015). Following sexual 
abuse, a child’s emotional state can be significantly influenced by social and therapeutic services 
(Watkins-Kagebein et al., 2019). Therefore, having counseling readily accessible at school to be 
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able to teach healthy coping skills is crucial, so that children may learn to positively deal with the 
negative effects of sexual abuse. 
Lastly, as previously mentioned, helping children identify and build support systems is a 
helpful addition to child sexual abuse prevention programs. In a majority of cases, children 
confide in their mother or a friend when disclosing their abuse (Jackson et al., 2015). Being that 
fear is a major factor in preventing children from disclosing their abuse, it is important that they 
are able to identify individuals that they trust and feel comfortable in talking to such as, their 
mother, a friend, or another supportive individual (Watkins-Kagebein et al., 2019). Overall, 
resiliency, healthy coping skills, and identifying systems of support are all essential components 
to add to CSA prevention programs, so children are able to have a better opportunity of 
overcoming their trauma. 
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Conclusion 
In conclusion, child sexual abuse prevention programs have been found to be effective 
when used with elementary school students. Prevention programs help students gain knowledge 
about sexual abuse and improve their self-protective skills as well. When creating and 
implementing prevention programs, school counselors must remember to be culturally sensitive. 
This means including both boys and girls and races and ethnicities of all kind. Also, it is 
important to keep in mind that some students may have previously experienced sexual abuse 
therefore, adjustments may need to be made throughout the program. Likewise, children must be 
aware that offenders can be anyone. Offenders can be adults, men, women, and older children, 
even someone they know and trust. Another important component to an effective sexual abuse 
prevention program is to include parents in the program. Some parents may have little education 
about sexual abuse, so it is important that they, along with their children, gain the knowledge and 
tools to be able to affectively address child sexual abuse. This will allow parents to create safe 
environments for their children and reduce risks to sexual abuse when possible. Lastly, there are 
many effective characteristics that contribute to a successful child sexual abuse prevention 
program. Some of these include implementing programs that are adaptable to and appropriate for 
all students, training all staff to be able to intervene and address sexual abuse situations, and 
using different modes of presentation. This is especially helpful when the use of songs or puppets 
are part of an activity in the program because it helps ease the tension of the topic and helps keep 
students engaged. Overall, child sexual abuse prevention programs are effective and useful in 
increasing children’s knowledge about sexual abuse, learning the skills needed to protect 
themselves, as well as gain the ability to prevent potential incidences of sexual abuse from 
occurring in the future.  
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Child sexual abuse is a multifaceted problem. There are many aspects that are related to 
the bigger issue at hand. For future research, it would be interesting to study the relationship 
between a few different variables relating to child sexual abuse such as, self-esteem, specific 
social/emotional issues, and relations to academic achievement. Lastly, further research in this 
area is always valuable as it relates to preventing child sexual abuse. 
This group would serve as a peer support group for children who have experienced or are 
at-risk for experiencing child sexual abuse. Along with support, children will gain 
developmentally appropriate sexual abuse education, as well as safety and prevention skills. This 
group is similar to other existing child sexual abuse prevention programs for elementary school 
children in that effective characteristics and educational topics are incorporated. On the other 
hand, this group was structured and developed specifically for 2nd grade students. This age of 
children is a population that has not been included in many CSA prevention programs as 
compared to older children and adolescents. The main need for this group comes from a lack of 
personal body safety skills being taught to children either at home or within the schools. By 
introducing this intervention, children will improve their ability to prevent future sexual abuse 
situations.   
SEXUAL ABUSE GROUP  20 
Group Overview 
Type of Group 
 This is a group created for children in second grade who may have experienced sexual 
abuse or who may be considered at-risk or vulnerable. Child sexual abuse is defined as sexual 
activity with a minor (Child Sexual Abuse, n.d.). Besides physical contact, other forms of sexual 
activity include sex trafficking and lewd phone calls or text messages with minors. Children 
cannot consent to any sexual activity therefore, making child sexual abuse a crime (Child Sexual 
Abuse, n.d.). The counseling approach being used with this group is solution-focused brief 
therapy and cognitive-behavioral therapy. Solution-focused brief therapy is a strengths-based and 
goal-directed approach where individuals use their abilities to develop solutions to their 
problems (Cortes, Ballesteros, Collantes, & Aguilar, 2016). Cognitive-behavioral therapy 
focuses on the idea that thoughts cause feelings and behaviors instead of outside circumstances 
causing feelings and behaviors (Seligman & Reichenberg, 2014). The combination of these 
approaches will help group members process sexual abuse trauma and prepare them to protect 
themselves in future possible situations. 
Purpose of Group 
 This group was created due to the overwhelming number of students being identified 
from reports as victims of sexual abuse and from those students being identified as at-risk or 
vulnerable. This group was also created to provide students with peer support. The purpose of 
this group is to teach students about body safety, the difference between safe and unsafe secrets, 
the different types of sexual abuse offenders, to help build self-esteem, and to learn different 
coping mechanisms. There are eight Bee Safe sessions focused on educating students about body 
safety, providing them with activities such as, safe/unsafe secrets scenarios, that will help them 
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learn different skills, and how to use their knowledge and skills to best support them and keep 
them safe outside of the Bee Safe group. Sexual abuse causes many short-term to long-term 
effects for victims that begin in childhood and carry on into adulthood. By providing students 
with peer support along with resources, the effects of sexual abuse and prevalence may be 
reduced. 
Screening and Group Membership 
 Students who will be considered for this group will be determined by referrals. Students 
may be referred by teachers, other school staff, and parents. Counselors may also identify 
appropriate students for the group through interactions with students during counseling sessions 
such as, individual or other small group sessions, or indications made during classroom guidance 
lessons. The group will be held about a month and a half into the school year to allow time for 
referrals to be made and for students to be identified. Roughly two weeks prior to the Bee Safe 
group beginning, referrals will no longer be taken in order to allow for a proper amount of time 
to screen group members. All referrals will be taken into consideration. Screening will take place 
shortly after referrals are reviewed. Each student that has been referred will be met with 
individually to determine and identify students with the highest need for the group. One week 
prior to the Bee Safe group, students who have been identified as appropriate for the group will 
be contacted and given an informed consent form to bring home and have signed by their 
parent(s)/caregiver(s) (Appendix A). This time will allow any questions or concerns that 
parent(s)/caregiver(s) may have to be discussed, to get the informed consent signed and returned, 
and to screen other students for the group if needed. 
 Group membership will be created on the student’s experience with sexual abuse or being 
identified as at-risk or vulnerable to experiencing sexual abuse, and the student was 
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recommended for counseling services. Knowledge of a student’s previous experience with sexual 
abuse will have been known to the group facilitator prior to the beginning of the group. This 
information will help group facilitators observe and assess group member’s growth throughout 
the group. Membership for those identified as at-risk or vulnerable includes having contact with 
a sexual abuse offender and possessing specific risk factors related to sexual abuse. Group 
membership will not be considered unless an informed consent form is signed by a 
parent/caregiver (Appendix A). 
Length of Group 
 The length of this group uses an eight-week session plan. Sessions run for 45 minutes 
each time. These sessions consistently occur each week, at the same time on Wednesdays. 
Including more than a few short lessons is effective for children. Children are better able to learn 
key concepts through the use of repetition to enhance their knowledge and skills (Brassard & 
Fiorvanti, 2015). Group sessions will not be made up due to student absence. Should a student 
miss significant information due to being absent, the group facilitator may determine if an 
individual session with that student is necessary to avoid a lack of knowledge and skills needed 
to continue on with the group. 
Size of Group 
 This group will consist of four to five members at a time. Smaller groups allow quieter 
students to feel more comfortable discussing difficult topics like sexual abuse rather than trying 
to share their thoughts and feelings in a larger classroom setting (Tutty, 2014). The size of this 
group will effectively allow students to build relationships with other group members while also 
providing one another with peer support. 
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Closed Group 
 The Bee Safe group will be a closed group. Therefore, the group will be made up of four 
to five consistent group members. Closed groups are more likely to include increased 
participation in discussions and activities, and group cohesion tends to be stronger, as well. Also, 
confidentiality is essential in any group, but especially necessary in this group given the topic 
therefore, it will likely be better maintained with a closed group. Lastly, stable and reliable peer 
relationships are important in providing students with consistent support while processing 
through trauma that group members may have experienced. 
Frequency and Duration of Group Meetings 
 Each group session will run for 45 minutes every week for eight weeks. The Bee Safe 
group will begin meeting on October 21st and wrap up by December 9th. As previously 
mentioned, the frequency of these group sessions will provide students with repetition which will 
assist in helping the students recall the knowledge and skills they have learned throughout the 
group (Brassard & Fiorvanti, 2015). 
Group Goals 
 During the first group session, the group facilitator and group members will create group 
goals together. In order to achieve group goals, each group member should be involved in the 
creation of these goals to ensure that the members are motivated to achieve set goals. With the 
guidance of the group facilitator, the group will form appropriate, realistic, and achievable goals. 
Group goals may include learning to self-regulate, gaining trust in others, building supportive 
relationships, and improving coping skills. 
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Norms and Guidelines 
 The first session will consist of group guidelines being discussed and established by 
group members. In order to guarantee the understanding from group members, group norms and 
guidelines must be developmentally appropriate. Involving group members in the formation of 
norms and guidelines will help members feel a sense of control in the group, as well as help 
promote participation. 
Evaluation Measures 
 To determine whether the Bee Safe group was effective, group members will be provided 
with a pretest at the start of session one and a posttest during the final session (Appendix B). The 
pre/posttest will include body safety statements where students will respond either ‘yes’ or ‘no.’ 
Examples of statements include “I can say no when something makes me uncomfortable,” “I 
understand the difference between safe and unsafe secrets” and “I am able to identify a 
supportive person in my life.” About two to three months after the group has completed, students 
will be provided with the posttest one more time. Though, on this last pre/posttest, students will 
be encouraged to add any comments regarding if they have continued to use the coping skills and 
body safety skills they learned from group, and any other additional feedback they would like to 
provide. The information received from this pre/posttest will be used to improve the Bee Safe 
group for future use.  
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Week 1 – Introduction to Group and Secrets 
Objectives: 
• To help students get comfortable with group members and counselor 
• To increase students’ knowledge of safe/unsafe secrets 
• To help students identify safe adults in their life 
• ASCA Mindsets & Behaviors: 
o M 1: Belief in development of whole self, including a healthy balance of mental, 
social/emotional and physical well-being 
o B-SMS 9: Demonstrate personal safety skills 
Discussion: 
• Introduction to the group 
o Welcome students to the group using a warm and positive attitude 
o Explain the purpose of the group and why group members were chosen 
o Allow students to introduce themselves to other group members 
o Explain confidentiality using developmentally appropriate language (Appendix C) 
o Create group rules and group goals 
• Introduce activities 
o Ice Breaker Activity (Appendix D) 
§ Pick A Stick 
o Safari Secrets (Appendix E) 
§ Ask the group what they know about secrets 
§ Discuss safe/unsafe secrets and how secrets make the group members feel 
Activity & Materials Needed: 
• Safari Secrets Activity 
o Instruct the group to sit in a circle 
o Use safari music for soft background noise 
o Next, the group will play a game of “Telephone” 
o Review the PowerPoint presentation to teach the group about safe/unsafe secrets 
o Provide group members with a Safari Safety worksheet 
o Ask the group to review the list of safe/unsafe secrets 
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o Group members will then be asked to determine which secrets are safe by 
drawing a line from the safe secret to the backpack and which secrets are unsafe 
by drawing a line from the unsafe secret to the safety ranger 
o Have the group finish the worksheet by identifying safety rangers they can talk to 
about unsafe secrets 
o Allow the group time to complete this worksheet 
o Once completed, students will share with the group who their safety rangers are 
o Facilitator should complete the Objectives Assessment Checklist once the activity 
is completed 
• Materials 
o PowerPoint presentation 
o Backpack printable 
o Safari music 
o Handout – Safari Safety worksheet 
o Writing utensils 
o Objectives Assessment Checklist 
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Week 1 – Introduction to Group and Secrets 
The first group session will begin with introducing the group members to group 
counseling. It is important to keep in mind that this could be the first counseling experience for 
some, if not all group members. With the use of a small group format, students will gain 
familiarity with other group members and counselor and will create positive and supportive peer 
relationships in a safe environment. As most groups form and begin, it is important that the 
group sets rules, norms, and guidelines. In order for group members to feel more included, these 
rules, norms, and guidelines should be mainly determined by the group with guidance from the 
facilitator when needed. Along with these specific aspects of the group, confidentiality should be 
discussed and explained using developmentally appropriate language during the first group 
session (Appendix C). 
The second half of the first group session will be used to help group members get to 
know one another and to discuss the difference between safe and unsafe secrets. The group will 
engage in an ice breaker activity by playing the game, “Pick A Stick” (Appendix D). Next, the 
group will engage in a discussion regarding their knowledge of safe and unsafe secrets. By 
assessing each group member’s familiarity with this topic, the group facilitator will be able to 
gauge a couple of key aspects. First, the facilitator will be able to observe group member’s 
willingness to participate in the group. Throughout the group sessions, group participation will 
be an essential piece that will assist in the group members effectively learning the material and 
gaining the appropriate knowledge and skills needed to protect themselves and others from 
future sexual abuse. Second, this discussion will promote a sense of comfortableness with talking 
about topics relating to sexual abuse, as well as help group members become experts in this topic 
area. Lastly, this conversation will provide the group with a sense of group cohesion through 
identifying how they may be able to relate to other group members and experiences. 
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The final part of the first group session is the Safari Secrets activity. The purpose behind 
this activity is to help group members decipher the difference between a safe and an unsafe 
secret and be able to identify two safe adults in their life that they can go to should they 
encounter an unsafe secret. Safari music will be used during this activity to incorporate a 
different mode of presentation into the session (Brassard & Fiorvanti, 2015). This activity is 
meant to be fun for the group while also still engaging the group and assisting group members in 
learning essential information. To end the activity, the facilitator will complete the Objectives 
Assessment Checklist (Appendix E). This checklist assists the facilitator in assessing whether 
group members were able to successfully identify two safety adults in their life and whether 
students were able to correctly identify scenarios as safe/unsafe with at least 80% accuracy. This 
assessment will help the facilitator better understand group member’s previous knowledge on 
this topic. Throughout the first session, the group facilitator should observe initial group 
dynamics and engagement and participation in discussions and activities.  
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Week 2 – Body Safety 
Objectives: 
• To continue improving students’ comfortableness and trust with group members 
• To help students gain boundary setting skills 
• To provide students with the knowledge and awareness of their body private areas 
• ASCA Mindsets & Behaviors: 
o M 3: Sense of belonging in the school environment 
o B-SMS 9: Demonstrate personal safety skills 
Discussion: 
• Welcome group members back to the group 
• Check-ins: One high and one low 
• Review previous group session and provide a brief overview of this week’s session 
• Open discussion on body safety and boundary setting 
• Introduce activities 
o Read the book My Body Belongs to Me by Kristin Baird (Appendix F) 
o Appropriate Touching worksheet (Appendix G) 
o Comfort Levels worksheet (Appendix H) 
Activity & Materials Needed: 
• Book 
o Facilitator will read My Body Belongs to Me by Kristin Baird 
o After reading, go back and discuss the private parts of the body and review the 
boundaries for the body 
• Body Safety Activity 
o Provide each group member with an Appropriate Touching worksheet 
o Instruct the group to read through the top portion of the worksheet that explains 
touching 
o Next, group members will read through the examples of touching listed on the 
worksheet and determine whether the type of touching is appropriate or 
inappropriate 
o For appropriate types of touching, ask group members to write down who they 
can touch in that way 
o Allow the group time to fill out their responses 
o Facilitator should silently observe group member’s reactions to items on the 
worksheet 
o After completion, ask group members to share their responses with the group 
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• Boundary Setting Activity 
o Provide each group member with a Comfort Levels worksheet 
o Instruct group members to think of a comforting or soothing feeling and to write 
that feeling in the box on the worksheet 
o Next, group members will decide where in their body they experience that feeling 
and will use colors, shapes, or imagery to show how that feeling feels inside their 
body using the body on the worksheet 
o Allow group members time to color in their comfort levels on the worksheet 
o Facilitator should silently observe group member’s responses to filling in their 
comfort levels 
o After completion and if they are comfortable, ask the group members to share 
their comfort levels with the group 
• Materials 
o Book - My Body Belongs to Me by Kristin Baird 
o Handout – Appropriate Touching worksheet 
o Handout – Comfort Levels worksheet 
o Writing utensils – pencils, markers, or crayons 
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Week 2 – Body Safety 
 The second group session is to focus on body safety, especially relating to setting 
boundaries with the body. At the beginning of the session, each group member will complete a 
check-in, sharing one high and one low from the past week. After all group members have 
checked-in, the group facilitator will review the previous week’s session and answer any 
questions the group has or clarify information from the previous week. Similar to the first 
session, the group facilitator will open up a discussion on body safety and boundary setting to 
better assess group member’s knowledge of the topics. To begin opening up this conversation, it 
would be helpful for the facilitator to read the book, My Body Belongs to Me by Kristin Baird 
(Appendix F). This author chose this book because it uses developmentally appropriate pictures 
and language to properly teach children about the private parts of the body. By correctly labeling 
the body’s private parts on both males and females, group members will be able to become more 
comfortable with using this type of language. Often times, children are taught nicknames for the 
private parts of the body, which may make it difficult for children to effectively disclose their 
sexual abuse therefore, teaching children correct body party labels is essential. Increasing the 
group member’s knowledge on private body parts will also help with the activities included in 
this session. 
 By using another different mode of presentation in the second session, this author thought 
that including a book would help further engage the group members in conversation and prepare 
the group for the upcoming activities (Brassard & Fiorvanti, 2015). For the first activity for the 
second session, the group members will be completing the Appropriate Touching worksheet 
(Appendix G). Here, group members will read through a list of different examples of touching 
and determine whether it is appropriate or inappropriate touching. A couple of these examples 
include giving someone a high five or holding hands. Along with the appropriate touching 
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responses, group members will also answer who they feel they can touch in that specific way. 
This activity will help the group members think about ways they feel comfortable with being 
touched, as well as think about forms of touching they are uncomfortable with by others. This 
activity will be used as a transition into boundary setting. 
The last half of the second session will be used to focus on boundary setting. As 
mentioned, the Appropriate Touching activity included in this session will create a transition into 
an open discussion on boundary setting. After engaging the group in conversation, the group 
facilitator will present the Comfort Levels activity (Appendix H). Here, group members will 
think of comforting or soothing feelings. They will then write that feeling in the blank box on the 
worksheet. Lastly, group members will use colors, shapes and/or imagery inside the body shown 
on the worksheet to show how the group member feels that feeling inside their body. The 
comfort levels drawn by each group member will allow the facilitator to assess changes in group 
member’s emotions and reactions. This author thought that this activity paired with the 
Appropriate Touching activity would assist group members in thinking about different forms of 
touching they are comfortable with, as well as promote boundary setting skills when group 
members experience inappropriate or uncomfortable touching.   
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Week 3 – Identifying Emotions 
Objectives: 
• To help students better identify their emotions 
• To increase students’ knowledge of how one’s emotions connect to the body 
• ASCA Mindsets & Behaviors: 
o M 1: Belief in development of whole self, including a healthy balance of mental, 
social/emotional and physical well-being 
o B-SMS 2: Demonstrate self-discipline and self-control 
o B-SS 4: Demonstrate empathy 
Discussion: 
• Welcome group members back to group 
• Check-ins: One high and one low 
• Review previous group session and provide a brief overview of this week’s session 
• Open discussion on feelings and identifying emotions 
• Introduce activity 
o Connecting the Body with Emotions worksheet (Appendix I) 
Activity & Materials Needed: 
• Connecting the Body with Emotions Activity 
o Provide each group member with a Connecting the Body with Emotions 
worksheet 
o Instruct the group to describe a situation that was upsetting to them 
o Next, group members will color in the first body on the worksheet using a color 
that shows how and what their body was feeling in that moment 
o Group members will then describe a physical activity that helps release the 
upsetting emotions from that memory and color in the second body on the 
worksheet 
o Allow group members time to complete the worksheet 
o Facilitator should silently observe changes between the two bodies (i.e. the child 
was red or angry in the first body and in the second body they are yellow or 
happy) 
• Materials 
o Handout – Connecting the Body with Emotions worksheet 
o Markers or crayons 
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Week 3 – Identifying Emotions 
 The third group session will focus on learning how emotions connect with the body. The 
first half of this session will begin by having each group member complete a check-in, sharing 
one high and one low from the past week. After all group members have checked-in, the group 
facilitator will review the previous week’s session and answer any questions the group has or 
clarify information from the previous week. To open up this week’s activity on connecting 
emotions with the body, the group facilitator will ask the group to share about different feelings 
they have experienced and how their body felt when they were experiencing such emotions. The 
facilitator will be able to assess the group member’s ability to identify emotions, as well as 
verbalize how they express and feel their emotions in their body. This discussion will help the 
group transition into the activity for this week’s session. 
 The second half of the third group session will be used to complete the Connecting the 
Body with Emotions activity. This activity is meant to help group members connect their 
physical actions/reactions with their emotions. Group members will receive a Connecting the 
Body with Emotions worksheet (Appendix I). The facilitator will ask the group members to think 
of a situation that was upsetting to them. While holding onto that feeling, each group member 
will color in the first body picture on the worksheet that shows how and what their body was 
feeling in that moment. The group facilitator may take this opportunity to explain to the group 
that this heightened state of emotion is also known as “fight or flight” mode. Once the group has 
had time to complete the first portion of the worksheet, the group will then move into the second 
half. Here, the facilitator will ask group members to describe a physical activity that would help 
them release the upsetting feelings and tension from the situation they had previously mentioned. 
Using the second body picture on the worksheet, each group member will show how their body 
feels when engaged in the positive physical activity they had just described. The group facilitator 
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should allow the group time to complete the second half of the activity. As the group is working 
on each of the body pictures on the Connecting the Body with Emotions worksheet, the 
facilitator should silently observe changes between the two body pictures that each group 
member is completing. For example, the child drew themselves as red or angry in the first body 
and yellow or happy in the second body. With the Connecting the Body with Emotions activity, 
group members will gain the ability to recognize the bodily changes they experience when their 
emotions connect to their body. Also, group members will be able to start thinking of healthy 
coping skills they can use to calm themselves down after an upsetting situation occurs. Lastly, 
the Connecting the Body with Emotions activity is meant to help group members better identify 
their emotions and begin brainstorming healthy coping skills to help them in future situations.  
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Week 4 – Good and Bad People 
Objective: 
• To increase students’ knowledge of types of offenders 
• ASCA Mindsets & Behaviors: 
o B-LS 1: Demonstrate critical-thinking skills to make informed decisions 
o B-LS 9: Gather evidence and consider multiple perspectives to make informed 
decisions 
Discussion: 
• Welcome group members back to group 
• Check-ins: One high and one low 
• Review previous group session and provide a brief overview of this week’s session 
• Open discussion on types of offenders 
o  While using developmentally appropriate language, explain that offenders 
include males, females, adults and older children, strangers, people the children 
may know 
• Introduce activity 
o People Around Me worksheet (Appendix J) 
Activity & Materials Needed: 
• People Around Me Activity 
o Provide each group member with a People Around Me worksheet 
o Instruct group members to list people who they know that supports them 
o Explain to group members that this list may include family, friends, community 
members, teachers, and coaches 
o Allow the group time to fill in their circle of people around them and then answer 
the follow-up questions 
o Once completed, ask group members to share the supportive people in their life 
with the group 
• Materials 
o Handout – People Around Me worksheet 
o Writing utensils 
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Week 4 – Good and Bad People 
 The fourth group session will be used to increase the group’s knowledge of types of 
offenders. The first half of this session will begin by having each group member complete a 
check-in, sharing one high and one low from the past week. After all group members have 
checked-in, the group facilitator will review the previous week’s session and answer any 
questions the group has or clarify information from the previous week. Using developmentally 
appropriate language, the group facilitator will open up a discussion on types of offenders. The 
facilitator will explain that offenders can include a variety of individuals from females and males 
to older children and strangers. Also, it is essential that information explaining that offenders 
may be individuals that the children know must be included in this discussion. It can be difficult 
for children to decipher when an inappropriate request is made by someone they identified as 
“good” or someone that they know very well or trust therefore, this is a significant piece of 
information that must be included in the group (Kenny & Wurtele, 2010). Once this discussion 
has wrapped up, the group facilitator will then introduce the activity for this week. 
 The second half of the fourth group session will be used to help group members think of 
“good” supportive people in their life. The People Around Me activity will begin with providing 
each group member with a People Around Me worksheet (Appendix J). Group members will be 
asked to list people that they know support them. This list may include family, friends, 
community members, teachers, and coaches. The group will be allowed time to complete the 
worksheet, as well as answer the follow-up questions and the end of the worksheet. Follow-up 
questions include, “Who am I comfortable talking to when I feel lonely?” and “Who do I feel 
comfortable asking for help?” Here, group members will determine who their supportive person 
is in their family, at school, and in the community. Once the activity is completed, the group 
facilitator should ask group members to share the supportive people in their life with the group. 
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The main purpose of this session is to show the group that although there may be “bad” 
individuals in the world, that there are also “good” supportive individuals they can go to and 
trust in their life. 
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Week 5 – Self-Esteem 
Objectives: 
• To improve students’ resiliency 
• To empower students to protect themselves 
• ASCA Mindsets & Behaviors: 
o M 2: Self-confidence in ability to succeed 
o B-SS 8: Demonstrate advocacy skills and ability to assert self, when necessary 
Discussion: 
• Welcome group members back to group 
• Check-ins: One high and one low 
• Review previous session and provide a brief overview of this week’s session 
• Open discussion on resiliency and self-esteem 
• Introduce activity 
o Say It Strong worksheet (Appendix K) 
Activity & Materials Needed: 
• Self-Esteem Activity 
o Provide group members with a Say It Strong worksheet 
o Instruct the group to make a list of statements of praise and encouragement 
o Next, group members will fill in the mirror on the worksheet with these 
statements along with other statements they come up with 
o Allow the group time to fill in the worksheet 
o Facilitator should silently observe group members struggling to add such 
statements 
o Once completed, group members should be reminded to recite these encouraging 
statements daily 
• Materials 
o Handout – Say It Strong worksheet 
o Writing utensils 
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Week 5 – Self-Esteem 
 The fifth group session will focus on improving the group member’s resiliency and self-
esteem. The first half of this session will begin by having each group member complete a check-
in, sharing one high and one low from the past week. After all group members have checked-in, 
the group facilitator will review the previous week’s session and answer any questions the group 
has or clarify information from the previous week. Once check-ins and the session review are 
finished, the group facilitator will then open up a group discussion on resiliency and self-esteem. 
The facilitator may ask the group what they know about resiliency and self-esteem and ask them 
to share their knowledge with the group. This will allow the facilitator to assess the overall 
familiarity that the group has with this topic. This session’s main purpose is to show group 
members the positive aspects about themselves and to increase their self-confidence, as well as 
empower them to stand up and advocate for themselves. This discussion will be used to 
transition into the second half of the session. 
 The Say It Strong activity is meant to encourage group members to say kind things about 
themselves to increase their self-esteem. Each group member will be provided with a Say It 
Strong worksheet (Appendix K). Together, the group will brainstorm and make a list of 
statements of praise and encouragement. Next, each group member will fill in the mirror on their 
worksheet of a few of the statements of praise and encouragement that were just discussed, as 
well as come up with their own positive statements about themselves. The group facilitator 
should allow the group time to complete the worksheet. As group members are working on their 
worksheet, the facilitator will be able to take this time to silently observe group members that are 
struggling to think of positive statements to add to their mirror. Once the group has completed 
the worksheet, the facilitator should encourage group members to recite these encouraging 
statements daily, in order to help set a positive mindset. The group facilitator should also 
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encourage group members to share a few of their statements of praise with their family. 
Parents/caregivers have the ability to help their child feel more secure and confident, which in 
turn will help the child be a less vulnerable target for sexual offenders (Rudolph et al., 2018). 
Overall, the main goal of the fifth session is to help group members see their worth and begin re-
gaining a positive self-image back that may have been broken from past experiences with sexual 
abuse or damaging relationships with others. 
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Week 6 – Protective Factors 
Objectives: 
• To raise student’s awareness of protective factors in their life 
• To help students identify their support system 
• ASCA Mindsets & Behaviors: 
o M 3: Sense of belonging in the school environment 
o B-SMS 6: Demonstrate ability to overcome barriers to learning 
Discussion: 
• Welcome group members back to group 
• Check-ins: One high and one low 
• Review previous group session and provide a brief overview of this week’s session 
• Open discussion on identifying systems of support in each group member’s life 
o Ask the group members to share with the group one supportive adult in their life 
and one supportive adult from school 
o Ask the group to brainstorm and make a list of characteristics that supportive 
people possess  
• Introduce activity 
o Hand of Support instructions (Appendix L) 
Activity & Materials Needed: 
• Hand of Support Activity 
o Provide group members with a blank sheet of paper 
o Instruct the group to help each other outline one of their hands on the blank sheet 
of paper 
o Next, group members will identify people they trust and will write each one of 
those names on a different finger on the hand 
o Ask group members to write three problems/worries at the top left of the page 
while assigning a color to each problem/worry 
o Ask group members to identify who on their hand they would trust to help them 
with that problem/worry and circle the person’s name using the corresponding 
color 
o Facilitator should silently observe and assess group members struggling to 
identify their supports 
o Once completed, discuss follow-up questions with the group 
• Materials 
o Handout – Hand of Support instructions 
SEXUAL ABUSE GROUP  43 
o One blank sheet of paper per group member 
o Pens and crayons  
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Week 6 – Protective Factors 
 The sixth group session will be used to raise student’s awareness of protective factors in 
their life, as well as identify their support system. The first half of this session will begin by 
having each group member complete a check-in, sharing one high and one low from the past 
week. After all group members have checked-in, the group facilitator will review the previous 
week’s session and answer any questions the group has or clarify information from the previous 
week. To begin this week’s activity, the group will begin with having a discussion on systems of 
support. The group facilitator will ask each group member to share one supportive adult in their 
life and one supportive adult at school with the group. Next, the facilitator will ask the group to 
brainstorm and make a list of characteristics that supportive people possess. This discussion will 
help group members gain a better idea of the supportive people in their life, as well as help them 
think about which positive characteristics they desire in supportive relationships. From here, the 
group will transition into the second half of the group session. 
 The Hand of Support activity (Appendix L) is meant to help group members identify their 
support network. Each group member will begin with a blank sheet of paper. Group members 
will then help each other trace an outline of one of their hands on the sheet of paper. Next, the 
group facilitator will instruct group members to identify people in their life that they trust and 
write each of those people’s names on a different finger on the hand. This author made a 
modification to this activity that instructs the group facilitator to require the group members to 
include both family and nonfamily members on their hand of support. For example, a group 
member may include their aunt and a trusted teacher at school. This author thinks that asking 
group members to identify supportive people both in their family and outside of their family 
would be helpful in the case that the group member has experienced sexual abuse from a family 
member, possibly that they live with at home. In this situation, the group member would then be 
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able to turn to other supportive people for help should a situation come up at home. Once group 
members have finished labeling each finger on their hand with supportive people, the group 
facilitator will then ask the group to write three problems or worries in the top left corner of their 
paper while assigning a different color to each problem/worry. After this step is complete, group 
members will be asked to identify who on their hand they would trust to help them with each 
problem/worry and circle that person’s name with the corresponding color. For example, a group 
member may feel that they are having trouble making friends and would write this problem in 
orange. The group member would then circle their teacher, who they would trust to help them 
with this problem, using the same orange crayon. The group facilitator should silently observe 
and assess group members that are struggling to identify their supports. The group facilitator 
should allow the group time to complete this portion of the activity before proceeding with the 
follow-up questions provided with the activity. A few follow-up questions include, “Point to the 
people on your hand who show you love or who take care of you.” and “Why do you trust/not 
trust this person?” These questions will assist the group facilitator in further assessing each group 
member’s system of support. The facilitator should encourage group members to bring home 
their hand of support to share with a trusted adult at home. This will help incorporate family 
involvement in the prevention group, as well as strengthen family as a protective factor for the 
group members (Rudolph et al., 2018). The main purpose of the Hand of Support activity is to 
help group members feel like they are not alone and to remind them that they do have people in 
their life that support them and that they can trust and go to in times of need. 
 
 
 
SEXUAL ABUSE GROUP  46 
Week 7 – Healthy Coping Skills 
Objectives: 
• To improve student’s coping skills 
• ASCA Mindsets & Behaviors: 
o M 1: Belief in development of whole self, including a healthy balance of mental, 
social/emotional and physical well-being 
o B-SMS 7: Demonstrate effective coping skills when faced with a problem 
Discussion: 
• Welcome group members back to group 
• Check-ins: One high and one low 
• Review previous session and provide a brief overview of this week’s session 
• Open discussion on healthy coping skills 
o Ask the group to brainstorm and make a list of healthy coping skills  
• Introduce activities 
o Triggers and Shields worksheet (Appendix M) 
o Coping Skills worksheet (Appendix N) 
Activity & Materials Needed: 
• Triggers and Shields Activity 
o Provide group members with a Triggers and Shields worksheet 
o Instruct students to draw or write triggers that they experience at home or at 
school on the left side of the page 
o Ask group members to imagine using a shield to protect themselves from 
upsetting feelings and triggers 
o Next, instruct group members to draw or write their shields on the right side of the 
page 
o Allow the group time to complete this worksheet 
o Facilitator should silently observe the group to identify those struggling to think 
of triggers and shields 
o Once completed, discuss the follow-up questions with the group 
o Ask group members to share their triggers and shield with the group 
• Coping Skills Activity 
o Provide group members with a Coping Skills worksheet 
o Instruct group members to think of those who love and support them, how they 
calm down, and where they feel safe 
o Ask group members to then complete each square on the Coping Skills worksheet 
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o Allow the group time to brainstorm ideas and fill out the worksheet 
o Once completed, group members will be asked to share their coping skills with 
the group 
• Materials 
o Handout – Triggers and Shields worksheet 
o Handout – Coping Skills worksheet 
o Writing utensils 
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Week 7 – Healthy Coping Skills 
 The seventh group session will focus on healthy coping skills. The first half of this 
session will begin by having each group member complete a check-in, sharing one high and one 
low from the past week. After all group members have checked-in, the group facilitator will 
review the previous week’s session and answer any questions the group has or clarify 
information from the previous week. To open up the conversation on this week’s topic, the group 
facilitator will ask the group to brainstorm and make a list of healthy coping skills. This will 
allow other group members to think of coping skills they may want to try in the future, as well as 
identify those coping skills that may not work as well for them. The group facilitator may take 
time during the discussion to have the group try out a few different breathing exercises to show 
examples of healthy coping skills. This discussion will transition the group into the two activities 
they will be completing during the second half of the session. 
 The first activity of the session will be the Triggers and Shields activity. The main 
purpose of this activity is to help group members identify the triggers that they experience at 
home or at school, as well as help them figure out shields they can use to protect themselves 
from the feelings they experience from their triggers. To begin the activity, each group member 
will be provided with a Triggers and Shields worksheet (Appendix M). Next, the group 
facilitator will instruct the group to draw or write their triggers they have experienced at home or 
at school in the box on the left side of the paper. Once this step is completed, the group will then 
be instructed to draw or write their shields in the box on the right side of the paper. The group 
facilitator should allow the group time to complete this worksheet. The facilitator should silently 
observe the group to identify those struggling to think of triggers and shields in their life. For 
those struggling to identify triggers, the group facilitator may engage the group member in a 
conversation about what experiences tend to occur right before a particular trigger feeling or 
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behavior. Similarly, for those struggling to identify shields, the group facilitator should engage 
the group member in a discussion of exploring how to prevent the escalation of a feeling or 
behavior and negative self-talk. Should time allow, the group facilitator may ask group members 
to share their triggers and shields with the group. 
 The second activity for session seven is designed to build off of the Triggers and Shields 
activity. The Coping Skills activity is meant to help group members identify who loves them, 
identify what makes them feel calm, help them think about what safety looks and feels like for 
them, and identify what they enjoy. The group facilitator will begin the activity by providing 
each group member with a Coping Skills worksheet (Appendix N). Next, the facilitator will 
explain to the group that when individuals experience or are exposed to traumatic events, it is 
helpful for them to be reminded of those that love and support them, how to calm down, and to 
help them think of a place they may feel safe. Group members will then be instructed to fill out 
and complete each of the four labeled squares on the worksheet (Who Loves Me, Safety Looks 
and Feels Like, This Makes Me Feel Calm, I Enjoy). The group facilitator should allow the 
group time to complete the worksheet. Lastly, if time allows, the facilitator will ask each group 
member to share their healthy coping skills with the group. With the combination of the Triggers 
and Shields activity and the Coping Skills activity, group members will gain the ability to 
identify their triggers, as well as identify the healthy coping skills that they can use to help them 
deescalate and appropriately deal with their feelings and behaviors in upsetting situations.  
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Week 8 – Wrap Up of Group 
Objectives: 
• To provide the group the time to review the knowledge and skills they have gained 
throughout the group 
• To give the group time to gain closure and say goodbye 
• ASCA Mindsets & Behaviors: 
o M 1: Belief in development of whole self, including a healthy balance of mental, 
social/emotional and physical well-being 
o M 5: Belief in using abilities to their fullest to achieve high-quality results and 
outcomes 
o B-SMS 9: Demonstrate personal safety skills 
Discussion: 
• Welcome group members back to group 
• Check-ins: One high and one low 
• Recap the group 
o Review the knowledge and skills that were learned throughout the group 
o Ask the group what feelings they are experiencing being that it is the last group 
o Ask the group what their favorite activity was throughout the group 
o Encourage group members to share their personal growth with the group 
• Open discussion on questions the group members may have 
• Introduce activity 
o Safari Secrets (Appendix E) 
• With remaining time, the group will be allowed to choose how they would like to end the 
group 
Activity & Materials Needed: 
• Safari Secrets Activity 
o Review the PowerPoint presentation to observe the group’s recall and knowledge 
of safe/unsafe secrets 
o Use safari music for soft background noise 
o Provide group members with a Safari Safety worksheet 
o Ask the group to review the list of safe/unsafe secrets 
o Group members will then be asked to determine which secrets are safe by 
drawing a line from the safe secret to the backpack and which secrets are unsafe 
by drawing a line from the unsafe secret to the safety ranger 
o Have the group finish the worksheet by identifying safety rangers they can talk to 
about unsafe secrets 
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o Allow the group time to complete the worksheet 
o Once completed, students will share with the group who their safety rangers are 
o Facilitator should silently observe changes in group member’s safety rangers 
o Facilitator should complete the Objectives Assessment Checklist once the activity 
is completed 
• Materials 
o PowerPoint presentation 
o Backpack printable 
o Safari music 
o Handout – Safari Safety worksheet 
o Writing utensils 
o Objectives Assessment Checklist 
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Week 8 – Wrap Up of Group 
The eighth group session will be the final session within this group manual and will be 
used to wrap up the group. The purpose of this week’s session is to provide the group time to 
review the knowledge and skills they have gained throughout the group, as well as give group 
members the opportunity to gain closure and say goodbye to one another. The first half of this 
session will begin as previous sessions have begun by having each group member complete a 
check-in, sharing one high and one low from the past week. After all group members have 
checked-in, the group facilitator will begin reviewing the knowledge and skills the group has 
learned throughout each of the seven group sessions up to this point. During this time, 
discussions will be had to answer any questions that group members may have or clarify any 
information. The group facilitator should ask the group what feelings they are experiencing being 
that it is the last group session. Also, the group should be asked what their favorite activity was 
throughout the group. Here, the facilitator may take note of activities that worked well for the 
group and which ones did not. Group members should be encouraged to share their personal 
growth with the group. Once each previous group session has been reviewed, the group 
facilitator will introduce the activity. 
The second half of the eighth group session will include the Safari Secrets activity from 
session one. This author thought it would be best to use a repeated activity, in order to assess 
group member’s personal safety skills with relation to safe and unsafe secrets. Repetition helps 
children be able to recall information easier, as well as decipher between appropriate and 
inappropriate requests made by adults both that they know and those they do not know (Boyle 
and Latzker, 2005). Similar to the first session, the group will review the PowerPoint 
presentation but, this time, the group facilitator will use the PowerPoint to observe group 
member’s recall and knowledge on safe and unsafe secrets. Again, each group member will be 
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provided with a Safari Safety worksheet (Appendix E). Group members will read through each 
secret and determine whether the secret is a safe one to keep and put in their backpack or if it is 
an unsafe secret and should be told to their safety ranger. The group will finish the worksheet by 
identifying two safety rangers in their life that they can go to when/if they experience an unsafe 
secret or situation. Once all group members have had time to complete the activity, the group 
facilitator will ask group members to share their safety rangers with the group. This author thinks 
that group members will feel a sense of mastery over this topic after completing the Safari Safety 
worksheet for a second time, as well as gaining knowledge and skills throughout the group that 
relate to sexual abuse, which is the overall purpose of this group. The facilitator should silently 
observe changes in group member’s safety rangers. To end the activity, the facilitator will 
complete the Objectives Assessment Checklist (Appendix E). This checklist assists the facilitator 
in assessing whether group members were able to successfully identify two safety adults in their 
life and whether students were able to correctly identify scenarios as safe/unsafe with at least 
80% accuracy. The group facilitator will be able to use this assessment to compare its results 
with those from session one. This author thinks that the assessment results from session eight 
will be equal to or greater than the results from session one. With any remaining time left of the 
session, the group should be allowed to choose how they would like to end the group. 
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Critical Analysis 
Strengths 
This author felt that the greatest strength of this group manual is its ability to be applied 
to a variety of populations and diverse backgrounds for several reasons. First, the material and 
activities throughout this manual are based off of previous use with similar age groups. The 
activities are all inclusive for every group member in that they are solely based off of the group 
member and their experience with sexual abuse. Also, modifications in activities are able to be 
easily made for group members should they be needed. Second, this group includes a few 
different modes of presentation. These modes of presentation include a book and music. This 
allows group members to be engaged in the group in different creative ways, as well as add a 
lighter aspect to the group, especially when talking about difficult topics (Brassard & Fiorvanti, 
2015).  
Lastly, this author thinks that another strength of this group manual is that it uses 
developmentally appropriate language, specifically for the population it is serving. Sexual abuse 
is a difficult topic for most individuals to discuss, especially with young children and when 
trying to use age appropriate terms. Therefore, it is essential that developmentally appropriate 
language is used throughout the prevention program so that group members are able to 
effectively gain the knowledge and skills they need in order to protect themselves from future 
sexual abuse situations. 
Areas of Improvement 
 There are two main areas of improvement for this group manual. First, family 
involvement is an essential component to a sexual abuse prevention program (Rudolph et al., 
2018). This group manual does indeed attempt to include family within the group, though, there 
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still may be a lack of stronger family involvement. This author felt that this group manual could 
grow to include a parent meeting and/or brochure further explaining the need for the sexual 
abuse prevention program and help in explaining the knowledge and skills that their child would 
be learning throughout the group. This may help ease parent/caregiver’s hesitancy and 
uncertainty to allow their child to continue with the group.  
A second area of improvement for this group manual is the lack of literature that looks at 
the negative consequences of a sexual abuse prevention program. As with other counseling 
groups, there is the small chance that exposure to other’s trauma may hinder the healing and 
growth for other group members. With the chance of a group member’s social/emotional well-
being being negatively affected, it is important that group facilitators act immediately as to not 
further delay any group member’s recovery from their own personal trauma. Individual 
counseling with that group member may be considered should this occur. 
Lastly, a third area of improvement is the lack of sessions. There are specific topics such 
as body safety and healthy coping skills that could be broken into two sessions. This author felt 
that with a 45-minute group session, there is the possibility that too much material may be 
included and trying to be covered. This time restraint may cause a lack of memory recall for the 
group members if they become overwhelmed with the material and activities provided in the 
session. Though there are several areas of improvement, this author is confident that this group 
manual serves its purpose and that each area of improvement is able to be easily developed and 
implemented into the Bee Safe sexual abuse prevention program. 
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Appendices 
Appendix A: Informed Consent 
Elementary School Counseling Services 
Informed Consent 
 
Dear Parent(s)/Guardian(s): 
 
Your child has been referred to or shown interest in wanting to receive counseling services at 
school. Counseling services include short-term individual and/or small group counseling. I 
appreciate any consideration you may give to these services for your child. If you would like 
your child to receive counseling services, please sign and return this form to school. This form 
must be signed in order for your child to be able to receive counseling services. 
 
The following is an explanation of this form provided: 
 
Parental Informed Consent: This form allows your child to participate in counseling. 
 
Please contact Brooklyn Thompson with any questions, concerns, or progress that you may 
wish to hear about or report. 
 
Sincerely, 
 
 
Brooklyn Thompson 
School Counselor 
 
 
Yes ____ I give permission for my child, _____________________________ to participate in 
counseling services. 
 
No ____ I do NOT give permission for my child, _____________________________ to 
participate in counseling services.  
 
 
_____________________________    _____________________________ 
Parent/Guardian Signature     Date 
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Appendix B: Pre/Posttest 
Group Member Pre/Posttest 
Name: _______________________________________________  Date: __________________ 
 
 
Bee Safe Group 
 
 
Pretest: 
YES or NO 
Statements/Questions Posttest: 
YES or NO 
 I can say no when something 
makes me uncomfortable 
 
 I know my body safety rules  
 I understand the difference 
between safe and unsafe 
secrets 
 
 I am able to identify a 
supportive adult in my life 
 
 I know who I can go to when 
I need help 
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Appendix C: Group Confidentiality 
From: https://www.pinterest.com/pin/102668066494627823/ 
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Appendix D: Ice Breaker Activity 
From: https://www.pinterest.com/pin/114982596720374618/ 
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Appendix E: Safari Secrets 
From: 
 https://shop.counselorkeri.com/products/personal-safety-classroom-guidance-lesson-for-
elementary-school-counseling 
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Appendix F: My Body Belongs to Me by Kristin Baird 
From: 
https://www.google.com/search?q=my+body+belongs+to+me+by+kristin+baird+book&tbm=isc
h&sxsrf=ALeKk02YsTxXaADvGSksdeEA3HPME0C49Q:1585668218406&source=lnms&sa=
X&ved=0ahUKEwjBtI63gsXoAhWQLs0KHYCvC1sQ_AUItAIoAQ&biw=1257&bih=731 
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Appendix G: Appropriate Touching 
From: 
https://www.google.com/search?q=cognitive+behavioral+therapy+toolbox+book&sxsrf=ALeKk
034fEusvVa1r6eFnXHFFbxEM9SSvQ:1585668499760&source=lnms&tbm=shop&sa=X&ved=
2ahUKEwj5mKO9g8XoAhWPaM0KHbOMAjEQ_AUoAXoECBoQAw&biw=1257&bih=731#
spd=13171016836932653919 
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Appendix H: Comfort Levels 
From: 
https://www.google.com/search?q=cognitive+behavioral+therapy+toolbox+book&sxsrf=ALeKk
034fEusvVa1r6eFnXHFFbxEM9SSvQ:1585668499760&source=lnms&tbm=shop&sa=X&ved=
2ahUKEwj5mKO9g8XoAhWPaM0KHbOMAjEQ_AUoAXoECBoQAw&biw=1257&bih=731#
spd=13171016836932653919 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SEXUAL ABUSE GROUP  68 
Appendix I: Connecting the Body with Emotions 
From: 
https://www.google.com/search?q=cognitive+behavioral+therapy+toolbox+book&sxsrf=ALeKk
034fEusvVa1r6eFnXHFFbxEM9SSvQ:1585668499760&source=lnms&tbm=shop&sa=X&ved=
2ahUKEwj5mKO9g8XoAhWPaM0KHbOMAjEQ_AUoAXoECBoQAw&biw=1257&bih=731#
spd=13171016836932653919 
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Appendix J: People Around Me 
From: 
https://www.google.com/search?q=cognitive+behavioral+therapy+toolbox+book&sxsrf=ALeKk
034fEusvVa1r6eFnXHFFbxEM9SSvQ:1585668499760&source=lnms&tbm=shop&sa=X&ved=
2ahUKEwj5mKO9g8XoAhWPaM0KHbOMAjEQ_AUoAXoECBoQAw&biw=1257&bih=731#
spd=13171016836932653919 
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Appendix K: Say It Strong 
From: 
https://www.google.com/search?q=cognitive+behavioral+therapy+toolbox+book&sxsrf=ALeKk
034fEusvVa1r6eFnXHFFbxEM9SSvQ:1585668499760&source=lnms&tbm=shop&sa=X&ved=
2ahUKEwj5mKO9g8XoAhWPaM0KHbOMAjEQ_AUoAXoECBoQAw&biw=1257&bih=731#
spd=13171016836932653919 
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Appendix L: Hand of Support 
From: 
https://www.google.com/search?biw=1257&bih=731&tbm=shop&sxsrf=ALeKk00CYfT9A8gIk
mCFdlbrNZquPYRAGw%3A1585669331327&ei=02SDXpi3E5-
F9PwPw5iIwA8&q=assessment+and+treatment+activities+for+children%2C+adolescents%2C+
and+families+volume+three+liana+lowenstein+book&oq=assessment+and+treatment+activities
+for+children%2C+adolescents%2C+and+families+volume+three+liana+lowenstein+book&gs_
l=psy-ab-sh.3...27766.38402.0.38636.54.41.0.0.0.0.129.2320.19j7.26.0....0...1c.1.64.psy-ab-
sh..33.0.0....0.w7TbpJCabbg 
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Appendix M: Triggers and Shields 
From: 
https://www.google.com/search?q=cognitive+behavioral+therapy+toolbox+book&sxsrf=ALeKk
034fEusvVa1r6eFnXHFFbxEM9SSvQ:1585668499760&source=lnms&tbm=shop&sa=X&ved=
2ahUKEwj5mKO9g8XoAhWPaM0KHbOMAjEQ_AUoAXoECBoQAw&biw=1257&bih=731#
spd=13171016836932653919 
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Appendix N: Coping Skills 
From: 
https://www.google.com/search?q=cognitive+behavioral+therapy+toolbox+book&sxsrf=ALeKk
034fEusvVa1r6eFnXHFFbxEM9SSvQ:1585668499760&source=lnms&tbm=shop&sa=X&ved=
2ahUKEwj5mKO9g8XoAhWPaM0KHbOMAjEQ_AUoAXoECBoQAw&biw=1257&bih=731#
spd=13171016836932653919 
 
 
  
 
